Information in this section comes mainly from “Serving Students with Special Needs in the Mainstream Classroom”, Parker & Steppe-Jones, 2001.  The complete document can be accessed on the NC Public Schools website.  

Address:  http://www.ncpublicschools.org/workforce_development/spc/index.html. 
When planning a lesson where one or more of your students have disabilities, please take the following characteristics and techniques into consideration.  This technique will not only help the students who need modifications, but also help students with different learning styles.

Limited reading and writing ability

Limit use of written material

Utilize visuals and audio-visual information

Practice brief reading exercises

Simplify vocabulary

Select materials with appropriate reading level

Label tools and equipment

Pair or group students

Show relevance of reading to vocational and life success

Low levels of aspiration

Provide experiences that promote feeling of self-worth

Supply role models with whom students can identify

Explore a wide variety of feasible career options

Practice value-clarification and goal setting

Utilize role-play and work simulation strategies

Develop community contacts

Short attention span

Provide short periods of work

Vary experiences to include some active and some concentrated work

Utilize motivational techniques

Supply tasks at students' level to maintain interest

Provide materials which are interesting and relevant

Use short, frequent repetitions

Encourage active participation

Deal with real and concrete rather than abstract ideas

Base instruction on experience when possible

Work from concrete to abstract

Provide opportunity to practice and repeat in a variety of ways

Utilize real experiences related to class instruction

Clarify relationships during instruction

Learn best by doing -

Plan "hands-on" experiences as much as possible

Encourage active participation

Practice "over learning" or continue practice past initial mastery of task

Stress accuracy rather than speed

Provide opportunities to practice and repeat

Progress one step at a time with tasks

Use community resources to increase relevance of teachings

Difficulty in handling relationships/ inability to

Recognize past learning

Review past experiences occasionally

Repeat tasks in a variety of settings

Practice tasks in situations in which they will normally be used

Progress from simple to complex

Point out relationships; do not assume they are understood

Utilize actual or realistic samples, tools, and equipment

Base instruction on student's experiences

Summarize frequently

Limited self-direction; needs structure and order

Be firm, consistent, and clear

Provide an atmosphere of low tension and stress

Give clear, simple instructions

Repeat directions and information frequently

Utilize directions with simple pictorial or descriptive steps

Be positive and direct

Limit number of rules to basic necessities.
Develop rules cooperatively

Encourage self-confidence

Motivated more by outside forces than internal ones

Reinforce desirable behaviors

Use a gradually declining system of rewards

Work from tangible toward non-tangible rewards

Utilize motivational techniques

Encourage self-confidence and self-direction

Expect ups and downs in student’s achievement

Poor self-concept and fear of failure

Design instruction that allows students to experience frequent success

Use small, progressive steps that show accomplishment

Point out and utilize students' strengths

Encourage student participation in class, school, community, and youth organization activities

Reinforce desirable behavior

Expect students to do well

Involve all students as much as possible

Encourage improvement in grooming and social skills

Be consistent and fair with students

Depend on one sense more than others

Utilize materials that appeal to as many senses as possible

Determine the sensory mode through which the student learns best 

Develop experiences that require students to use a variety of senses

Build toward increased tolerance of self and others

Investigate for physical causes of dependency on one sense

Display antisocial behavior - Keep records of behavior and analyze periodically

Use skills of counselors and resource persons in dealing with antisocial behavior

Consult other teachers, resource persons for assistance in dealing with atypical behavior

Teach socially acceptable behavior

Check for physical causes of unacceptable behavior

Use role-plays and simulations to depict acceptable behavior

Provide acceptable energy outlets

Expect some ups and downs in behavior. 

TEACHING STRATEGIES TO USE WITH LEARNING AND BEHAVIOR PROBLEMS

(Haring & Phillips, 1972)

Get the student down to work immediately upon entrance into the activity area, thereby precluding a period of excitement, "horseplay," or daydreaming.

Have a schedule sheet or notebook for each student in which the actual activities and the times devoted to each are indicated.

Let every student know that he/she has a schedule to work from daily.

Be equally ready to offer support and reward for activities successfully done.

Never "attack" the student as a person; center corrections on actual tasks or specific behaviors.

Evaluate the student often enough to keep fully abreast of his/her progress.

Assume that the student's knowledge of his/her progress must come from you and standard and formal evaluations of his/her progress for his/her own self-knowledge.

Realize that as the student progresses; she/he will also grow in the emotional areas because she/he is operating as an integrated unit.

Think of emotions as a by-product of successful functioning; improve emotional responses by setting up tasks in clear, firm, consistent ways so that success is likely because it is based on realistic goals.

TECHNIQUES AND STRATEGIES FOR TEACHING

STUDENTS WITH LEARNING PROBLEMS

Reading

Evaluate the readability (reading level) of all chapters of a text, manual, pamphlet or handout.

Have available materials at many reading levels -- from elementary to college level.

Record lectures and have recordings of texts available. These may be obtained commercially or have students record them for extra credit.

Request easier-to-read materials from publishing companies.

Giving Directions

Give only one or two directions at a time and check to make sure that they are understood.

Very specific instructions leave spaces.

Ask students to put your directions into their own words.

When there are written directions, try to make sure that each section of an exercise has its own directions; even if this means that you must duplicate them.

Read directions to the class.

Presenting Material

If you cannot read a copy you are using, think about the student who has troubles without this added frustration.

Break down complex ideas and tasks into smaller component tasks.

When presenting material, explain a phrase or a sentence at a time, and pause.

Slow down to 55 words per minute.

Decide what prerequisite skills students need to successfully handle the material presented. Do your students have them?

Write important phrases on the board as you say them. Seeing and hearing at the same time acts as a reinforcement.

Note-taking

Print information on one side of the board at a time...walk to the other side and continue...come back to the first side and erase. Then, start all over; this gives the student a chance to copy as much information as possible. Make sure to print. Teach your groups how to outline, scan for key information and locate answers in the material.

Emphasize important material in some texts with a colored "hi-lighter." Let your weaker students use the texts that you have highlighted.

Use overhead to keep notes.

Decide what material the student really must know and what material must be memorized. If a student understands a concept, he or she will retain it better than if it is simply memorized.

If students are required to copy outlines or long passages, either from lecture or from the board, copying the material helps.

It may be easier for the student to memorize material if it is copied than just in lecture form.

It is helpful for the instructor and the student to have the five or ten main points of the lesson (phrases are enough) in front of them during the class.

Outline the work for the entire week, day by day, including pages to read, homework assignments, projects and so forth.

Demand organization from the students; folders with pockets are cheap and re-usable each term.

Use a student that you know is a good note taker for getting information to one who is not. Use carbon paper, Xerox, etc.

Tape your lecture.

Asking students to visualize and possibly act out the steps in an operation may assist them in learning.

Reviewing daily and going back to already-learned ideas helps students with learning difficulties. It is surprising how fast students may forget what they seemed to know well.

Vocabulary

Define terms in words as simply as possible. If one word in a definition is not understood, the whole meaning can be lost.

Use operation definition. That is, "what is it used for" can be most effective.  Remember to evaluate on this basis, too.

Deal with new vocabulary by relating it to words and terms that have already been learned.

Always place vocabulary in the context of a sentence or paragraph.

Use the words in the context of the job or other related area so that specific examples stimulate interest and motivate the student to learn and remember.  Make it funny or absurd to help memorizing. Example: quenching treated steel makes it harder and "not thirsty." Draw some steel drinking.

Examinations

Recognition is easier than recall. Can you evaluate this way?

Avoid essay questions, especially when there are students in the class with difficulties in writing effectively.

Keep language simple and directions short. Avoid sentence structure that may be difficult to understand.

Keep directions short, and repeat for each section.

For fill-in questions, supply a word list. Students with learning difficulties often have word-remembering problems. They may know the concept and be able to recognize the word without being able to recall or spell it.

For multiple choice, the longer component should be on the left and the shorter on the right.

Tips for Memorizing

Put into a context. Always emphasize the main point when talking about the details.

Repetition helps in small frequent doses. Five minutes a day will be enough for rote memorization.

Organizing and Structuring

Each student should have loose-leaf paper of different colors or a spiral bound notebook for each class.

Folder with pocket in it to hold papers from each class. (A brand name is "Duo-Tang").

This can be hole punched to fit in notebook.

A paper calendar for the loose-leaf notebook of approximately the same size as the notebook. (Banks are a good place to obtain multiple copies). Place at front of notebook.

A plastic pouch of pens and pencils (always have two with you) that has holes to match notebook ring binders.

A reminder to indicate when an assignment is due and another for a week before it's due.

Procedural Organization

When giving an assignment, have the class mark their calendars immediately.

To reinforce its use, have them refer to it daily.

Set time and quantity goals for each student and grade all aspects of the assignment, quality, time usage, and quantity.

Contract for behavior changes and have the contract placed in the notebook.

Assign grades via Xerox checks so that students have a sense of the "real world," and have a chance to use reading and math skills. Have them keep an "account."

OTHER GENERAL BEHAVIOR

PROBLEMS IN THE CLASSROOM

1. Be consistent with your standards and expectations regarding student's participation.  From the beginning, establish rules, regulations, or program standards and consequences if they are not met.

2. Develop some behavior modification techniques for use in the vocational classroom.

3. Offer positive reinforcement for desirable behavior. Frequent praise helps students feel confident and successful.

4. Structure your program with tasks and activities that do not require a great deal of decision-making. Routine gives students a sense of security that reduces impulsive behavior.

5. Provide examples and demonstrate the procedures of assigned tasks so that students know exactly what to do.

6. Contracts: specifies the goals that the students will complete or the behavior that the student will change within an established time limit. Rewards and consequences are agreed upon between the teacher and the student.

 7. Always build on previously mastered tasks. Instruction should contain only a few new steps so that the students do not feel overwhelmed with new material. Overloading (over stimulation) can cause a loss of concentration and excitability in the student.

8. Hyperactive students need the opportunity to move around. This can be incorporated into a particular task or activity. The students may also be asked to help organize the tool room, help supervise clean-up activities, or take a message to the main office.

9. Programmed-learning methods and individualized instruction allow these students to work successfully at their own pace without feeling threatened or pressured.

10. Reduce the length of assignments so students do not lose interest or become inattentive.  Shortened assignments expose them to a variety of tasks, which stimulate attentiveness.

11. Eliminate distractions by reducing excessive visual and auditory stimulation. Use study carrels, seat student in a quiet comer of the room, keep unnecessary materials away from the desk or workstation.

12. Praise the student for remaining on-task and for completing assigned work. Ignore as much negative behavior as possible. Attention paid to inappropriate behavior may only reinforce it. May use a chart or other visible means to record behavior improvements.  This works as a reinforcement for some students.

13. Make certain directions are very clear. Stand near the problem student while giving directions to help them be attentive. After giving directions to the class, have the emotionally handicapped student paraphrase the instructions back to you. Visual cues can be written on notes and taped to the student’s desk or lab table. Prerecorded directions can also encourage learners to pay attention. 

Source: (Workshop: Modification Strategies for special Populations: Reaching the Non-Traditional Learner. Logan, Beverly G., Walls, Jessie H; June 23, 1993)

CLASSROOM SURVIVAL SKILLS

Monthly Organization Chart

A chart to show the daily activities for each week of the month is essential in preparing students for instructional activities, materials, and study time for test/quizzes. Set up your chart to show weekly periods (specify dates), daily activities/assignments (specify day of the week).

Note-taking (Judy Wood, 1991)

1. Use notes for study and review.

2. Set up "buddy-system" or "teams" to work together to study/ review using the notes.

3. Color code note taking "areas" according to the set-up, i.e., vocabulary, facts to remember, concepts to study, etc. I

4. "Buddies/teams" can check designated sets of notes with one another and, in left column, write missing information.

5. Teach students to organize process with the class for an extended period until students have developed the structure.

6. Prior to test, refer to notes by dates/topics to be reviewed. Tell the test type for specific areas of the notes.

7. Keep an extra set of notes on file in class. File the notes by class dates/topics, etc. for. easy retrieval.

Organizing a Class Notebook (Jessie H. Walls. 1992)

1. Tell, explain, and show the areas of divisions that you want the students to have in the notebook.

2. Post a list of everything that should go in the notebook as you give assignments.

3. Post the list in a visible location within the classroom.

4. Update the list daily.

5. Provide the student with a cover sheet explaining the areas of notebook grading (e.g., organization, neatness, and content).

6. Assign a point system to these areas on the cover sheet, also.

7. Check notebooks weekly. This gives the student accountability for the up-keep of the notebook.

8. Supply an information sheet in the notebook to be used for recording assignment title, grade, comments about assignment, etc. Be creative! Make it fit your structure!!

Study Guide (Judy Wood, 1991) Provide students with a study guide sheet specifying information to review and/or study. It is suggested that the study guide include the following:

1. Lesson/test objectives

2. Pages of textbook/workbook/manual to be covered

3. Handouts, lectures, films, speakers, demonstrations, labs, maps, charts to be covered

4. Key words/vocabulary to be learned

5. Review questions for organizing study.

 6. Type of test to be given with number of items in each type and point value of each item.

NOTE: In the area of mathematics, allow specific item types to be tested on, also, i.e., Computations, Equations, Word Problems, Formulas, Graphing, Proofs, and "Other", please describe.

7. List other suggestions for study and review.

8. Provide space for student's and parent(s)' signature (s).

Class Room Alternatives

Place child in least distracting locations in classroom: away from doors, windows, heaters, etc. close to teaching area and chalkboard

Have child properly positioned in chair:

feet flat on floor

Use visual cues as to where to sit or stand (i.e. carpet squares, masking tape)

Allow child to lie on floor or stand to work

Provide structure and routine:

If there is a change, let the child know 

Help child get started when doing individual seatwork

Make frequent contact by touching or speaking child's name:

Always let child see you approaching 

when touching child's arm use firm pressure

Repeat instructions, ask child to repeat them back

Teach child to give themselves directions.

Use multiple modalities:

Novel presentations

Auditory, tactile, kinesthetic, etc.

Keep desk free of clutter

Break assignments into smaller chunks

Use computers, tape recorders, headsets, calculators, etc.

Adapt work sheets:

Use ruler or paper to keep place

Fold paper in columns

Make graph-type papers

Green/red mark on margins

Study guide

Outline

Highlight main parts

Stop repeating commands:

Use visual cues to avoid confrontations

Be sure child's hearing is checked

Make rules external

Use small cards on desk with rules or directions

Help organize child:

Use charts, posters, etc.

Use assignment books

Use large three-ring binders to keep ALL work in

Use color-coded folders

Use color-coded book covers

Group activities (i.e., P.E.):

Use visual cues where child is to stand or walk

Give child responsibility i.e., scorekeeper, hand out equipment.

Keep child in close proximity to you

Anticipate dangerous situations and plan ahead

Teach STOP, LOOK, LISTEN

Pair with a peer

Field trips pair with a volunteer or parent

Source: Ann Mercer, Center for Childhood Development and Rehabilitation,

(1991), "Where's My Other Sock?", Wirch/Bowman-Kruhm

ALTERNATIVE GRADING TECHNIQUES

_ Grade by achievement level

_ Grade by progress

_ Multiple grades

_ Extra credit

_ Task mastery grading.

_ Vary test taking procedures

_ Student-teacher evaluation

_ Chart of progress

_ Project options.

 CHARACTERISTICS OF AN EFFECTIVE TEACHER

Sponsors a variety of learning activities

Greatly varies techniques for facilitating learning in the classroom

Effective teachers may be observed:

Lecturing, reading, relating stories

Giving directions or making assignments

Questioning and seeking student’s answers

Making suggestions on class activities or students progress

Relating subject matter to "functional, everyday" situations

Working a chalkboard or overhead projector

Giving demonstrations

Utilizing slides, movies, recordings, television and other appropriate media

Interacting with students in a combination of large group, small group and one-to-one instructional activities

Utilizing community resources.

 CHARACTERISTICS OF STUDENTS WHO

HAVE EFFECTIVE TEACHERS

Initiating and participating actively in discussions

Working in small discussion and/or activity groups

Engaging in role playing and/or other dramatizations

Giving talks, reporting

Reading silently both text and other materials

Reading orally

Studying carts, drawings, maps, etc.

Working at the chalkboard or other large writing surfaces.

Conducting experiments and performing demonstrations

Utilizing materials other than textbooks (interest centers, games, contracts, etc.)

Drawing, painting, constructing.

 ADJUSTMENTS FOR SLD/EH STUDENTS

The following list represents an effort to summarize some ideas for working with SLD/ED (Severe/Profound Learning Disabilities / Emotional Disabilities) children in a regular classroom. The list is by no means an exclusive one; teachers are encouraged to generate and try out additional ideas. Any one, or combination, of the ideas listed may be used as a basis for adjusting instruction to better meet the needs of SLD/EH students.

A. Adjust type, difficulty, and the amount or sequence of material required for SLD/EH students by:
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The following list summarizes some ideas for working with students who have more severe disabilities:

Giving them a lesser amount than the rest of the class, i.e., fewer questions, fewer pages to read, etc.

Breaking their assignments down into very short tasks. Many of these children do well if they are provided with short assignments followed by immediate feedback. I

Giving them only one (or a few) questions at a time during testing.

Including in their assignments only that material which is absolutely necessary for them to learn.

Checking or underlining for them textbook passages which contain the most important facts _ using markers to tell where to start or stop an assignment.

Establishing only a few modest goals for severely disabled students. Develop with them the ways you will attempt to reach those goals, the things they will have to do.  Work with the Exceptional Children’s teacher to set these goals.

Giving students several alternatives in both obtaining and reporting information tapes, interviews, reading, experience, making something, etc.

Having frequent, even if short, one-to-one conferences with students; helping them to restate what they are responsible for and assessing their progress towards completion of work.

Placing him close to the teacher for more immediate help when he needs it.

Letting him choose the area of the room where he can concentrate best.

Giving him a longer time than other class members to complete assignments.

Letting him work at reading and writing assignments for short periods of time, perhaps just ten or fifteen minutes depending on his ability to concentrate, followed by other types of activities for short periods of time.

Matching SLD/EH student with a peer helper who can help him by:

a. making certain he understands directions of assignments

b. reading important directions and essential material to him

c. drilling him orally on what he needs to know, i.e. multiplication tables, state capitals, parts of speech, etc.

d. summarizing orally important textbook passages for him

e. writing down answers to tests and assignments for him

f. working with him on a joint assignment

g. criticizing his work for him, making suggestions for improvement.

2. Formulate a small work group of three or four students, including one SLD/EH student. Hold all members of the group responsible for making certain that each group member completed assignments successfully.

E. Adjust presentation and evaluation modes for students.  

Some of us learn better by seeing, some by listening, some by feeling, and others by a combination of approaches. Some children reinforce their weaker sensory channel by utilizing a multi-sensory approach, whereas others are overloaded by this system and do better if they learn through their most functional sensory system. Find out how your SLD/EH student learns best.

1. If he is primarily an auditory learner, adjust modes of presentation by:

a. giving verbal as well as written directions in assignments.

b. taping important reading materials for students to listen to as they read a passage.  Tape only essential information. Keep it short!   Teacher or another student might do the taping.

c. putting assignment directions on tape so that students can replay them when needed.

d. giving students oral rather than written tests. Teacher or another student and do this.

e. having students drill on essential information using the tape recorder, reciting information into recorder and playing it back.

f. using published audio tapes with students.

g. having students drill aloud to themselves or to another student.

h. dictating information to a recorder (another student) or into a tape recorder.

i. having another student read important information to SLD/EH students.

j. having students read important information aloud to themselves or to another student.

k. having students re-auditorize silently, vocalizing material inside their heads.

l. having students repeat words aloud (or silently) while writing them down on paper to keep from leaving out words or phrases.

m. having student close his eyes and try to hear words or information, repeating to himself in order to block out distractions.

2. If he is primarily a visual learner, adjust mode of presentation for him by:

a. having students use flash cards printed in bold bright colors.

b. having students close their eyes and try to visualize words or information in their heads, see things in their minds.

 c. providing visual clues on chalkboard for all verbal directions.

d. having students write down notes and memos to themselves concerning important words, concepts, ideas.

Information obtained from handouts given at 1982 International Conference of the

Association for Children and Adults with Learning Disabilities, in a session directed by

Karen Anderson, Director, Laboratory Schools Special Education Program Illinois, State

University.

TIPS FOR WORKING WITH SECONDARY SPECIAL NEEDS STUDENTS

I hear and I forget,

I see and I remember,

I do, and I learn.

Chinese Proverb

Sometimes our success or failure with a student depends on HOW we teach rather than WHAT we teach. Just a few minor adjustments in the presentation of materials may meet the needs of the special student. Consider these suggestions:

1. DICTATION causes problems for students with spelling and/or handwriting deficits; THEREFORE, distribute necessary information through handouts.

2. NEAR/FAR COPYING requires transferring information from a vertical plane to a horizontal plane; THEREFORE, provide a student with his own copy or share your notes for him to copy.

3. "PURPLE PLAGUE" refers to crowded, splotchy, smeared, or poorly printed ditto sheets which pose an extreme problem for the special needs student;

THEREFORE, take care to produce clear, uncluttered handouts for your class.

4. RAPID-FREE, MULTIPLE DIRECTIONS may be confusing to children with learning problems; THEREFORE, allow the child to carry out one direction before issuing another.

5. Reading CURSIVE WRITING is often difficult for special needs students

THEREFORE, print or type as often as possible when making handouts or writing on the board.

2. To facilitate MAKE-UP WORK, let one student take notes for an absent student by using CARBON PAPER to make duplicate copies of class notes. KEEP a tape recorder on your desk to RECORD lectures for students who are ill.

3. Special needs students often cannot read well enough to pass WRITTEN TESTS

THEREFORE, tests may be recorded or given orally.

8. Often a DISRUPTIVE STUDENT can be calmed by the presence of the teacher close by 

THEREFORE, walk around the classroom and stand by students whose attention may be slipping. Sometimes simply placing your hand on the student's desk will control a disturbance.

9. Requiring special needs students to supply only the ANSWERS ON TESTS is also a helpful practice. In addition, tests with multiple-choice questions where the student marks T or F or A, B, C, can simplify matters for students with problems.

10. On tests, many students MISREAD THE DIRECTIONS 

THEREFORE, modeling the expected response by supplying an example or answering the first question is a good idea.

11. Special needs students often have problems STAYING ON task until it is complete

THEREFORE, it is often advisable to assign students to work in teams of two a more able student paired with a special needs student.

12. For many special needs students, their thinking ability exceeds their REAL ABILITY

THEREFORE, it is often helpful to highlight important portions of your textbooks and then tape-record only those portions.

13. Special needs students need consistency perhaps more than any other type of student; therefore, ESTABLISHING A ROUTINE in your classroom for storing materials, handing in papers, returning checked work, etc., will be advantageous.

14. Formal TESTS do not always indicate what a special needs student knows.

THEREFORE, consider basing grade on (a) daily performance and (b) completed projects in addition to (c) tests.

15. Special needs students learn material at a DIFFERENT RATE from other students;

THEREFORE, provide as many opportunities as possible to drill information through games. BINGO, CONCENTRATION, GO FISHING, BATTLE, AND TIC, TAC, TOE are useful game formats which can be adapted to any material.

16. To match the strengths and needs of special students, you may need to reconsider what you expect of them.

LEARNING STYLES

Following are some adjustments teachers can make based on the different learning styles. Suggestions are given for "all" students (which would include disabled and non-disabled) and more specific suggestions are given for students who have disabilities. Some of these may overlap. An awareness of these styles will help instructors (teachers) in providing appropriate learning activities. The chart below presents descriptions of seven broad categories of learning styles in the left column. In the right column specific recommendations for accommodating each learning style are presented.

Description Recommendations

I. Auditory Learner

1. Learns best from hearing spoken words.

2. May remember locker and phone numbers, words to popular songs, and is quite successful with oral number games.

3. Memorizes quite easily.

4. Moves lips when reading silently or quietly vocalizes when studying.

5. Prefers oral expression

Allow time to talk through tasks.

Tape record lessons.

Tape record responses.

Pair with a visual learner in order to provide a balance.

II Visual Learner

1. Learns well from seeing words.

2. May write words down that are given orally in order to learn by seeing them on paper.

3. Remembers and uses information better if t has been read.

4. Generally does not require as much oral explanation.

5. Prefers written rather than oral expression.

Provide opportunities to view and see instructions.

Allow for response to be written or pictorial.

Use pictures and a variety of visual aids.

Encourage development of listening skills.

II Kinesthetic Learner (tactile)

1. Is full of activity.

2. Wants to touch-feel everything.

3. Enjoys doing things with hands and needs concrete objects as learning aids.

4. Has difficulty learning abstract symbols.

Provide active learning experiences.

Provide opportunity for involvement through the use of role-play.

Encourage positive channeling of activities.

Include opportunities to touch, feel, and smell.

IV. Auditory-Visual-Kinesthetic Combination

1. Learns best by experience doing, self-involvement.

2. Needs a combination of stimuli.

3. Needs manipulation of material combined with the accompanying sight and sounds.

Encourage student to present demonstrations.

Provide opportunities to question, probe, and explore.

Allow a choice(s) in learning- reporting methods.

Provide for tape recording & script so earners can both listen and read.

V. Individual Learner

1. Accomplishes more work alone.

2. Thinks best and remembers more when learned alone.

3. Cares more for own opinions than for the ideas of others.

Provide choice situations for individual, small group, and large group activities.

Encourage social and group interaction on a limited basis.

VI. Group Learner

1. Accomplishes more when working with at least one other worker.

2. Values others opinions and preferences.

Provide for choice among individual, small group, and large group activities.

Encourage some independent work.

3. Increases learning and later recognition of facts

through group interaction.

4. Needs opportunities to practice socialization skills. 

(Babich, B. & Thompson, C., 1983)
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SUMMARY OF HELPFUL TIPS AND HINTS FOR TEACHERS

Hints to Success

The teacher, counselor and administrator must strive to see that all students have an equal opportunity to achieve success. In order to do this they must:

Seek student participation in planning the learning activities.

Encourage student initiative, originality and independence.

Encourage appreciation for the abilities of other individuals.

Seek student participation in establishing desirable standards of conduct.

Accumulate and analyze all available information relating to the student.

Encourage students to seek additional knowledge through the asking of relevant questions.

Challenge the student's interests and abilities.

Provide opportunities for exploration and the expression of ideas.

Encourage students to discover, define, solve and interpret personal and social problems.

Strive to maintain learning situations in which students will succeed and experience personal satisfaction.

Provide a core of material within the program that reflects industry.

Prepare instructional materials in shorter units of work.

Provide more frequent evaluations of student progress and more remedial work.

Recognize that the student's vocabulary is more limited and less precise.

Be aware that the students do not readily see relative generalizations or meanings and plan the instructional materials accordingly.

Keep the student aware of his progress at all times and give him reason to believe that he is succeeding.

Utilize real visual objects and other concrete and lifelike teaching aids whenever practical in the instructional program.

Attempt to discover the areas of special interest of the individual student and utilize these as an incentive for learning.

Keep in mind that daily assignments involving specific meaningful tasks are the most effective.

Utilize manual activities.

Recognize that it is very important that the student like and have confidence in his teacher.

Take care to provide reading material of easy vocabulary and with sentence structure and content suited to the student's age level, interests, and experience.

Remember that the students have less cultural opportunity at home, less educated parents, less reading material at home and, in general, a poorer background for learning.

Remember that school is particularly dull and unexciting to the disadvantaged student compared to the out-of-school activities that make up his life.

Be content to attempt less and make sure that better learning takes place from that which is attempted.

Be patient and encouraging in word and in manner.

Find out where the student is and start with that. Develop an open system of instruction.

Promote a realization of self-worth.

Attempt to gain the student's confidence.

Provide a success-oriented program.

Include parents in the program.

Explain to the student in a non-authoritarian manner that you are there to help him achieve success.

Maintain an "open door" office policy but do not pressure students to visit (encouragement but not pressure).

Help the student to keep up with the class.

Be alert for any opportunity to praise him or his work in order to help build his self-image.

Maintain an awareness of the importance of eye contact and body language which might underscore what you are saying.

Assign students to the job that they want to work on.

Assign a minimum of bookwork.

Keep in mind that student goals are to be considered in the long range planning of the course.

Keep in mind job placement in the community as a factor in motivating the disadvantaged student.

Use competition on the completion of contract assignments.

See the students as individuals and make an effort to understand their personal problems.

Work at building respect between student and teacher. Talk at a level which the students can understand.

Know how to criticize constructively.

Take an active part with students; and get involved. Utilize teaching methods that require demonstrations.

Encourage students to challenge what's taught; encourage them to learn; instill responsibility.

Demonstrate to the student where he or she will fit into a particular job. Have people from industry come in and relate actual experiences.

Make use of mini-course teaching.

Make an effort to meet the students' needs.

Be flexible; show trust in the student and be diversified.

Use language that the student can understand and can employ to express himself.

Take advantage of opportunities to talk informally with students outside of the classroom about matters other than schoolwork.

Get out from behind the desk when talking with the student.

Be friendly but not familiar.

Listen intently but patiently.

Arrange field trips into the business and industrial community to give youngsters a chance to see the work areas, and encourage personal interviews by the students concerning job duties, feeling, strong points and weak points about the work they are viewing.

Set up ground rules and guidelines which will define behavioral limits and penalties for violation and adhere to these principles and rules.

Allow for dissenting opinions.

Tell the students exactly what is expected of them and how they will be able to meet these responsibilities in detail. Let them know where they stand regarding their responsibility.

Tell the importance of the topic and why it is being discussed.

Respect the confidence of students.

Establish and announce standards of acceptable behavior and follow through consistently to maintain these standards.

Be innovative and present unique, startling ways of conveying subject matter. Be different!

Use tape recorders, radio and TV and let the student use them.

Use a variety of classroom aides in a comfortable surrounding.

Show the student the purpose of each assignment and relate it to something that is important to him.

Plan repetition for reinforcement. Use a variety of methods to prevent boredom.

Explain that discipline is important and use peer group monitors.

Capitalize on getting students to give you their ideas and encourage participation at all times.

Relate instruction to student’s life and culture when possible.

Keep presenting the information in small steps, and be sure that student has achieved an acceptable degree of success before sending him on to another step.

Show that you are at ease in the classroom. Avoid stereotyped procedures. Talk freely and openly.

Be adaptable and operate without enforced structure. Maintain relaxed structure, but keep it reinforced to maintain necessary discipline and order.

Have and show your sense of humor.

Always acknowledge all student responses whether correct or incorrect. Be careful not to use comments that "reject" such as, "How could you say that?"

Provide feedback that is immediate and specific to the student’s response.

Use active rather than passive words.

Use motion, color, contrast, variety and personal reference.

Let students move about as freely as the physical environment will allow.

Treat a student as a person rather than as a number.

Allow the student to proceed at his own pace _ do not rush him.

Praise the student often and sincerely.

Respect the student's opinion and even though you don't agree with him allow him to express his thoughts.

Create a comfortable environment with attention to relaxed atmosphere, furniture, lighting, heat and air.

Return all assignments promptly and communicate something on each assignment as a personal message to the student such as praise, or encouragement, etc.

Treat all efforts with respect.

Judge students objectively; don't play favorites.

Deal firmly with situations when necessary.

Show sincerity, respect and patience.

Offer as much work or laboratory related experiences as possible.

Encourage students to express their own opinions.

Use guest speakers and people that the student can relate to as "motivators."

Drive home a point dramatically by being dramatic and colorful with the presentation of materials.

Be prompt, orderly, systematic and thorough.

Use clarity, enunciate well, and use good pronunciation.

Pay attention to the slow students or those who cannot keep up. Commend all students for good work. Give praise and encouragement to the student and show a real interest in his accomplishments and progress.

Practices to Avoid

Do not criticize a student in the presence of his peers.

Do not preach. (In fact, talk as little as possible.)

Do not be condescending or patronizing.

Do not judge by middle-class standards.

Do not think of things in black-and-white terms if you want the student to be able to see more than one side to a question.

Do not be authoritarian.

Do not subject the students to changes without advance notice; they are insecure enough already.

Do not expect consistency in progress toward more acceptable standard social behavior. There will be many retrogressions precipitated by environmental influences.

Do not be afraid to admit your own mistakes.

Do not expect to reach every one of your students.

Do not let your own problems get in the way of good discipline.

Do not back yourself or a child in a corner. Always leave a way out.

Do not take slight irregularities of conduct too seriously.

Do not monopolize one type of classroom procedure.

Do not give the student meaningless tasks from which little progress in learning can be expected.

Do not be sarcastic or critical. Praise the student for his accomplishments.

Do not be irritated by symptoms of lack of interest, tension, discouragement or mild disorder which diminish as the students are given learning activities that are appropriate to their capacities, abilities and interests.

Do not attach permanent importance to initial impressions of student hostility and/or indifference which may be a student "front" for mistrustfulness of self-uncertainty.

Do not, in conversations, correct student's speech or manner of speech. Speak in words that students can understand.

Do not impose your individual values on the students.

Do not measure achievement in terms of grades only and do not compare to others.

Do not use phrases such as: "You won't understand this, but . . .", "You should have known that . . .", "Half of you won't be here for long . . ."

Never argue with a student in class.

Do not threaten students.

Do not use obscure meanings or meanings that the student cannot relate to.

Never refuse to allow a student to say something that he feels is important.

Do not use words which reflect hostility, sharpness, suspicion, apathy or disrespect.

Do not do things that you do not want the student to do. Use integrity and honesty.

Be a good model.

Do not be overly familiar, rude, sarcastic or unfriendly.

