Glossary of Literacy Strategies
Literacy Strategy



                              My Notes
	The BDA strategy works with any reading assignment.  The teacher can give students a three column handout with the headers, Before Reading/During Reading/After Reading, or students can make these categories on their notebook paper.  The Before Reading response helps activate students’ background knowledge and prepare them for what they are about to read.  The During Reading response gives students something specific to think about and look for during reading.  The After Reading response helps students extend what they’ve learned and process why the information is important and/or how it can be applied.

BDA reading framework— Teachers can raise reading comprehension by getting students ready to read (before reading activity), assisting them while they read (during reading activity), and extending their thinking (after reading activity).  The BDA strategy (see earlier glossary description) does this using three columns; one column for before reading; one for during reading; one for after reading.  The chart is a tool to aid the reading framework but is not a necessity.  All teachers should consider the BDA reading framework as a way to help students into, through, and beyond the text.  This framework can also be used for viewing or listening.

	

	A double-entry or T chart is an entry with two columns that looks like the letter “T.”  One use of the entry is for note-taking (also called Cornell notes) where the student records main ideas on one side and details on the other.  Typically the left-hand side of the chart is used for information from the text while the right-hand side is for student response and thinking.  It might include student opinions, reflections, connections, concerns, questions, or reactions.  


	

	A Gallery Walk is similar to a person walking through an art gallery looking at paintings.  In the classroom, however, students will be looking at student work which might be in the form of a poster, paper, or other format. Gallery walks are most effective when the teacher gives students a task to do as they look at other student work.  For example, the teacher might want students to take notes or give feedback to the writer(s) on a sticky note.  
	

	Graphic organizers are tools that help students visually “hold their thinking.”  Each category or blank on the graphic organizer is like a “bucket” for students to “drop” what they are learning.  One  graphic organizer can be drawn like a rectangle with four boxes and a circle in the middle.  The center circle is used to write the topic or question being studied.  For example, students might write, “toilet training.”  The teacher decides what she wants the four categories to be labeled.  This may be based on the headings in the text students are about to read or in a lecture the teacher is about to give.  A toliet training graphic organizer could have four categories:  Readiness, Words, Equipment, and Questions I Have.  To answer the first three categories—Readiness, Words, Equipment—students will use the textbook.  However, the best graphic organizers move students beyond the text or factual information and require some that is from the student.  Here, the heading, “Questions I Have,” ensures that students are thinking and making personal connections to factual information.

	

	List—Group—Label is a vocabulary/literacy strategy.  From a list students have created or the teacher has provided on a certain topic, students look for categories and then label them.  For example, the teacher may ask students to generate a list of factors that influence the quality of teeth.  Then, students analyze their list to see categories.  Some that will naturally emerge are:  child’s diet, heredity, tooth care.  Students do not have to generate the same categories.  However, the process of this activity helps them activate background knowledge as well as prepare them for what they are about to learn.


	

	Learning logs have regular student entries which can include reflections on homework, content being studied, learning process, class notes, ideas from pair or small group work.  They can also include responses to reading, viewing a video, listening to a speaker, observing a child.  Teachers can use learning logs periodically during one class period or once daily depending on natural stopping points for assessing learning or helping students process what they know, have learned, or need to learn.  Learning logs may also be referred to as response journals, writer’s notebooks, or inquiry logs. 


	

	 For Paired Reading, the teacher selects a small section of text and divides students into pairs.  The teacher or the students can decide who will read first (Reader A) and who will read second (Reader B), whether they will read aloud or silently, as well as how much each person will read (usually each takes turn reading a paragraph).  The teacher should tell students what to do each time a person finishes reading an assigned section of text.  For example, the teacher might ask the listener to summarize what the other person read.  Paired Reading is an effective reading strategy because students are more likely to stay alert and seek understanding while they read.  Students, when paired well, will help one another make-meaning out of the text by asking clarifying questions and summarizing main ideas.  If students are practicing this strategy for the first time, the teacher should select a very short passage, model what she wants students to do, and let them stop after short sections of text to talk about what’s been read.


	

	A Popcorn Review is an effective speaking strategy.  Students are asked randomly to share one piece of information they have learned.  The teacher can call student names, or the student who speaks can call the next student name.
	

	A QuickWrite is a short written response to a question.  The teacher is trying to help students connect or show what they know about a topic.  The teacher is looking for evidence of thinking, not correct grammar, punctuation, or mechanics.  Usually a Quickwrite will take 1 or 2 minutes.  Quickwrites are often the type of writing a student will put in a learning log or journal.


	

	RAFT is an acronym for Role—Audience—Format—Topic.  Role is the person or thing the writer is assuming (such as mother or father); A is the audience for whom the writing is written (husband and wife); F is the format the writer is supposed to use (such as a letter); T is the topic (such as pregnancy discomforts and how to relieve them).  RAFT writing helps the student write for someone other than the teacher in a voice other than their own using a format in place of the standard paragraph or essay.


	

	During a Read Aloud, the teacher reads a short piece of text to students.  Before reading, she tells students what they are supposed to listen for and/or write down as she reads. These purposeful directions give students a reason for paying attention and increase their comprehension.  A student can perform a Read Aloud, but the teacher should give him the text to practice in advance.  Read Alouds are one option for reading aloud to students, and it is better than round-robin reading when one student reads one paragraph, another student the next paragraph, and so on.  During round-robin reading, students are not encouraged to pay attention until the class gets to that student’s assigned paragraph.  If a student is focusing on reading aloud, he may not be able to understand what he is reading.  He may decode or “sound out” the words but not comprehend them.


	

	Round-robin reading is not an effective reading strategy.  See the Before-During-After Reading framework, BDA Strategy, Paired Reading, and Read Alouds as alternatives.


	

	Before a Say Something, the teacher tells students what she wants them to say to a neighbor before she reads a short selection.  When the teacher is finished readings, students turn to one another and share—in a minute or two—their response to the teacher’s question.  A Say Something encourages students to talk as a way to process course information.  Research shows that student comprehension improves by 50% when they are asked to read or listen and purposefully talk about what they’ve read or hear.


	

	During a Sketch-to-stretch activity, students draw a picture of what they’ve learned or know about something.  Under the sketch, they write a 1-2 sentence summary about the picture.  Students do not have to be artists to complete the sketch; encourage stick figures and quick responses.  The activity encourages thinking and processing information; it is not for assessing drawing skills.

	

	Small groups

Research shows that productive talking helps students process content.  In order to ensure productive, on-task small group work, the teacher should consider the following:

Do I vary how small groups are formed? (student selected, teacher selected, random selection)

Do I vary the size of small groups but never exceed 5 or 6?

Do I give clear directions for what students are to accomplish?

Do I give specific time limits, remind students when a few minutes remain, and stick to the time allotted?

Do I assign roles to students in the small group? (timekeeper, runner, recorder, taskmaster, poster-maker, etc)

Do I walk around the room visiting each small group and take brief anecdotal notes?


	

	Sticky notes can be used as a literacy tool when the teacher tells students before they begin reading, listening, or viewing what she wants them to write.  The sticky note, then, becomes a way for students “to hold” their thinking and have specific information to share with others.  For example, a teacher might say, “As you read this article, record three pieces of information that you found most important.  Be prepared to share what you wrote and why you wrote it with another student.”

	

	Think-Pair-Share is a cooperative learning strategy that encourages students to think about course content and then talk about it with a partner.  The teacher should tell students, “I’m about to ask you a question, and I would like you think about it.  After about 30 seconds, I want you to turn and share your thoughts with a neighbor.”  After giving these general directions, the teacher then gives the specific topic or question she wants students to consider.  It is important for the teacher to give strict time limits for student sharing or this short, highly engaging activity can become ineffective.
	

	A Ticket in the door /Ticket out the door is also referred to as an Entrance or Exit Slip.  The “ticket” or exit slip can be a piece of paper, index card, or sticky note.  Students answer a question or solve a problem related to what they have learned or will learn the following day.  This easy-to-implement literacy strategy helps students process the information they’ve learned before packing up to go home or before returning to class the following day.  Research says that students retain more of what they’ve read or discussed if they also write about it.   The type of writing that goes on a ticket can include a list, a picture with a caption, a definition in the students own words, a summary, or an expository paragraph.  
	

	A Vocabulary Word Box is a type of graphic organizer that helps students understand rather than memorize a vocabulary term.  A teacher can decide what categories to put in the vocabulary word box.  Some categories might include:  What I Think The Word Means/Examples/ Non-Examples/Characteristics/Picture of Word/Synonyms/Teacher’s or Book’s Definition/My Definition/What It Feels Like/What It Looks Like/What It Sounds Like.  Students could select one word from an upcoming lesson or unit that they want to use in their word box.  The word box allows each student to become an expert on at least one word rather than memorizing a set of words and forgetting them shortly after they are tested.

	

	Write-Pair-Share is like a Think-Pair-Share except students write something before pairing with a neighbor and sharing.
	


